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Abstract: This study investigates university students' perceptions towards an
English for advanced academic writing purposes (AAW) course taught in a private
university in the United Arab Emirates. It probes into the relevance of the skills
taught to the students' academic disciplines. Data was gathered through a short
survey administered to students who successfully completed the course. The
transferability of skills was measured in light of some of the learning objectives of
the AAW stated in its syllabus. Findings indicated positive students' attitudes
towards the AAW course. They also revealed that some learning outcomes did
transfer to students' writing tasks in their major courses. However, transfer of these
skills was more noticeable in some university disciplines (e.g. English) more than
others (e.g. Business Administration). Detailed explanations of reasons and
contexts for skill transfer are presented. This research concludes with some
pedagogical recommendations and suggestions for course improvement and
further research.

Key Words: Leaning transfer; academic writing
learning.

1. Introduction

Teachers and wuniversity profesdgnaacrts oméedntdad
Arefl-erct iacr i o'm 01984) S both to probe into their teaching
effectiveness and examine whether the course learning outcomes have
materialized or not. One tool to carry out the latter is through asking stakeholders
their opinions of course contents and how they perceive their relevance to their
academic study. Such feedback will, for reflective practitioners, enable them to
ponder on their teaching practices and know what went well and what did not go
well (Davis, Ponnamperuma & Ker, 2009; Gunn, 2010; Scheja, 2006; Yassaei,
2011). The outcomes of these reflections may result in practitioners either
modifying their teaching methods or modifying and changing course contents or
both. Students can also benefit from being reflective learners. This research
expl ores s t u d-emacterd and gefcéptonst af tha relevance of a
required advanced academic writing (AAW) course offered to all undergraduate
students at one of the North American universities located in the United Arab
Emirates.

The increase in English for Academic Purposes (EAP) offerings is not just limited to
the West as growing numbers of renowned higher educational institutes in the East
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also adopt English as the medium of instruction due to its present-day status as the
global language. The institution where this study is conducted is an example of a
prominent, co-educational, multicultural institute in the Middle East that offers a
number of EAP courses. Three of these courses are: Advanced Academic Writing,
Writing for Business and English for Engineering. These courses fall under the
umbrella term English for specific purposes (ESP). Basturkmen (2010) classifies
EAP as a branch of ESP courses and divides it further into two subcategories:
English for general academic purposes (EGAP) and English for specific academic
purposes (ESAP). The Advanced Academic Writing (AAW) course can be
classified as an ESAP course because it serves a specific academic purpose.
Basturkmen further classifies ESP courses on a scale of wide-angled to narrow-
angled continuum. As per the catalogue entry, the AAW teaches students how to
write research papers which would make it closer to the narrow-angled end of the
continuum.

It is based on common core needs; that is, it is designed to satisfy the different
academic writing needs of students from different disciplines (James, 2010: 184;
Hyland, 2006: 9). However, such needs are, in most cases, based on the
perceptions of course designers of what students need for their academic studies,
which may not be a true reflection of the students' real needs.

1.1. Review of Previous Literature

Research has indicated that knowi ng
developing the right program to cater for their needs. Chen (2006) stresses that
"the consideration of 'common core' and 'specific' needs in course design for
program participants from multi-disciplinary backgrounds can greatly enhance their
English language competence” (para.1l). A study conducted by Mazdayasna and
Tahririan (2008) investigates the academic needs of a group of Iranian students
from the students' perspective. This study indicates that students were aware of
their academic writing needs and were interested to take the writing course to
improve their writing skills and their performance in their specific disciplines.
However, the researchers found that the students' needs were not the same as
those focused on by the program developers. Therefore, the researchers report
that the course did not help to achieve the expected learning outcomes because of
the lack of students' needs analyses, as well as the lack of communication
between students and stakeholders. Nevertheless, there could have been other
variables, which had not been accounted for, that might have contributed to the
undesirable results of the writing course. Ferris (2001) argues that the professors'
perceptions of students' needs do not necessarily match students' perceptions of
their own needs. This implies that a careful needs analysis of all stakeholders
should be in place.

In the literature on academic writing courses, researchers have investigated
students' perceptions of academic writing. Ismail (2011), in a study conducted on
Arab students' perceptions of a university level ESL general writing course and an
academic writing course, reveals that students have shown positive attitudes
towards the academic writing course more than the ESL writing course. He
concludes that although some students reported that they had good writing skills
and did not need more writing courses, they, "still needed to pay tremendous
attention to this particular skill* (Ismail, 2011: 80). However, the author did not give
the bases on which this conclusion was founded. Moreover, his study did not

studer



specify the nature, type and level of the academic writing course and its learning
outcomes. Furthermore, although this course is designed for all university students
from all disciplines, the study only surveyed the perceptions of students from the
College of Humanities, Languages and Social Sciences and the College of
Education, without giving any justification for the exclusion of students from other
colleges.

Another factor that may affect students' perceptions of academic writing courses is
the difference in conventions from one discourse community to another. Research
has shown that academic writing is controlled by shared communicative purposes
and conventions stipulated by members of the relevant discourse community
(Geisler, 1994; Butler, Trosclair, Zhou and Wei, 2014; Swales, 1990; Zhu, 2004).
Research (Bruce, 2011; Chandrasoma, 2010; Swales, 1990; Conrad, 1996; Zhu,
2004) has also shown that different genres have different features and vary from
one discipline to another, sometimes within the same discipline, in addition to the
different features that academic writing in different disciplines may exhibit.
Research (Braine, 1995, 1989; Carson, 2001; West & Byrd, 1982; Zhu, 2004) also
examined different tasks students practice. Research findings show that different
disciplines require different types of tasks that serve the communicative purpose of
the various specific disciplines. In a study carried out by Herrington (1985) on two
chemical engineering courses, students reported that the writing tasks they were
asked to do in these courses differ from other general academic writing tasks and
they even vary from one discipline specific course to another. Students reported
that they were using different lines of reasoning and different types of evidence
depending on the purpose of writing and their roles (Herrington, 1985).

For skills transfer to take place across disciplines, clear, guided input should be
given to students. Students should analyze and closely look at samples of written
work expected from them in different contexts and have to be made aware of
where they can or are required to use skills taught. It is necessary that students
see samples of written texts in different context and disciplines (Cheg, 2006; To &
Carless, 2016). This strategy allows them to identify the differences in the
language, style and support used. A study conducted by To and Carless (2016)
that used exemplars to allow students to analyze samples of former students' and
peers' work found that this strategy proved effective in helping students understand
what is expected from them, analyze what affects the strength or weakness of the
writing task and most importantly improve their own papers. Student participants in
the study reported that analyzing samples of other students' writing made them
understand what their teacher expects from them in the assignment and realize
how accuracy and grammar are important in having a clear, good-quality paper. It
also enabled them to realize that a good-quality piece of writing is not just an error-
free text, but is also well-organized and adequately supported (To & Carless, 2016,
pp. 754-755).

In sum, for students to produce a good-quality writing task and meet the
expectations of the genre conventions, they do not just need lecturing, but also
require input in the form of analyses of written samples in different contexts in order
to ensure occurrence of learning transfer and application of the skills taught and
learned in different contexts. They also require supervision and guidance from the
instructor. Teacher's guidance and feedback are not only important in drawing
students' attention to different aspects of the writing task, but allow for skills
transfer to take place. In their study, To and Carless (2016) highlight that students



reported benefiting from their teacher's interaction and guidance during the
analysis activity. They were able to ask questions and get instant answers on
queries they had about the samples analyzed. They also reported that teachers'
guestions that trigger and incentivize their critical thinking helped them realize
different aspects of the writing genre. Students also reported that, with their
teacher's guidance, they were able to identify their weaknesses which led to
improving their writing. This indicates the
and feedback in facilitating and ensuring the transfer of skills. It also points out that
this could be another factor affecting students' perceptions of learning transfer.
Other research focused on the transfer of learning from academic writing courses
to discipline-specific courses (e.g., Bergmann & Zepernick, 2007) in order to check
and confirm the effectiveness of these courses. The importance of learning transfer
is stressed in the field of ESL (James, 2010, 2009; Johns, 1993). James (2010:
197) argues that learning transfer "is a fundamental issue in L2 education,
particularly in contexts like EAP writing instruction where students have immediate,
concr et e n e desaibed by #erkens and Salomon (1994) as "when
learning in one context or with one set of materials impacts on performance in
anot her context or with another set of mate
A number of other studies have shed more light on perceptions towards English for
General Academic Purposes (EAGP) writing courses and possible transfer from
these courses. Research has reported generic positive attitudes towards these
courses and has also proved skills transfer from EGAP to other courses. For
example, Allen's (2008) study reveals that there was a great deal of transfer from
an EGAP writing course to students' other courses. In her study, data was
gathered from questionnaires filled in by students who reported that after taking the
writing course, their grades were improved in other courses that had writing
activities and even in courses that involved short answer writing questions. Another
study by Nelms and Dively (2007), that collected data from a focused group with
instructors from students' academic disciplines, indicates that those instructors
noticed that some students applied some of the targeted learning outcomes of the
writing courses in the writing activities of their major courses. Such studies indicate
a possibility of the transfer of some of the skills taught in the writing courses.
Contrary to the above mentioned studies that showed skills transferability from
writing courses to other courses that involve writing activities, other studies have
reported virtually no transfer from EGAP writing courses to students' discipline
courses. Wardle (2007), who collected data through interviews with students who
took an EGAP writing course, concludes that students reported that they rarely
practiced tasks or activities in the writing course similar to those used in their major
courses. Bergmann and Zepernick (2007), who collected data from focused groups
with students from different academic majors that have completed EGAP writing
courses, reveal that those students reported practicing different skills in their major
courses than those learned in the writing courses. Therefore, the researchers
conclude that there was no transfer from the writing courses to students' discipline
courses. Along the same lines, after surveying students' perceptions towards tasks
practiced in a writing course, Wardle (2009) reports students saying that the
purpose of these tasks had nothing to do with tasks practiced in their major
courses. As a result, Wardle concludes that there was no transfer.

Although these students indicate that there is rare or no transfer from EGAP writing
courses across disciplines, they are reports-based studies that depend on opinions
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and there might be transfer but participants might not be aware of it. This is noted
by Perkins and Salomon (1994) who point out that as participants are sometimes
aware of the transfer occurrence, i.e., have high-road transfer, they might also not
be aware of it; i.e., low-road transfer.

This current study may fill a gap by indicating when AAW course contents are
perceived to be of optimal relevance to students. The authors of this study are
aware that "significant transfer requires time to incubate; it tends not to occur
instantaneously" (Haskell, 2001: 46), and this condition was taken into
consideration when distributing the survey.

1.2. Description of the AAW Course

The AAW course is offered by the English Department in the university where this

study is conducted. It is part of the general education requirement for all of the
undergraduate students. Students must take the course in order to advance in

their studies; therefore, the proposed sequence of study of all majors in the
undergraduate catalogue suggests that students take this course in the early stage

of their undergraduate program (Sophomore I). The course syllabus enumerates

the learning outcomes according to which students must be able to effectively
summarize, paraphrase, and quote written information using APA documentation

style. In addition, the course teaches how to critically evaluate published work,

design a research proposal, distinguish between personal opinion and external

research, evaluate secondary sources, write a literature review, use primary and/or

secondary research to write an argumentative research paper, and defend the
argumentative position of the paper in an oral presentation. A common course

textbook (A sequence for academic writing, Behrens & Rosen, 2010) is used in

teaching the course contents, and is supplemented by a complementary handbook

(The Longman handbook for writers and readers, Anson & Schwegler, 2010). The

research portfolio carries the heaviest weight (40%) in the grade distribution, which

is in line with the primary purpose of teaching students how to produce a research

paper as per the catalogue description of the course. The assessment tools

include summary and paraphrasing exercises, synthesis essay, annotated
bibliography, critique, research proposal, drafts of the research paper, and in-class
presentation.

The impetus for this s tguddergradaate studengs frarut hor s
the different schools, like Engineering and Business, say that the AAW course,

which is required from all undergraduates in this institution, is not important and

that some students do not take it seriously. Considering the significance of such a
course in conducting research in the studer
were particularly surprised by the student.
course that is perceived as important by the university faculty. Therefore, in line

with research on teaching and learning effectiveness, and in an attempt to reflect-

on-action to assess the usefulness of the course contents and to better serve

| ear ner stéhinse esdtsuudy expl ores the sttodseoht sdé r
the relevance of the course contents over a period of three different intervals:

during the semester in which the course is studied, one semester after the course

was taken, and one year after finishing the course. In other words, it examines
student s perceptions of course rel eclangece an
over time.

For the purposes of this study, the concept of relevance is used to measure
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nt s perception of whether <course <co
goal s, and/ or car eer rejevaace sis. contprsédl @ rfolurs (1
constructs: Attention, Relevance, Confidence and Satisfaction (ARCS). Attention
refers to teacherds ability to get student s
|l earnerds satisfaction with the course, m ¢
meets the | e,aandncenfiddrec engedsers to the student
getting a higher grade in the course. According to the ARCS model, relevance is

achieved when instructors succeed in making students perceive course contents

as targeting some requisite or required needs or goals. That is, relevance of the
course contents is examined from the wuser s
2009).

f
0C
n i
9 ¢

1.3. Need for the Study

As the AAW course under assessment is a requirement for all university students

from all disciplines in this institut i on, it i s i mportant to e
perceptions regarding the relevancy of t hi
needs and cater to them. To be able to meet and serve the academic needs of

learners from different disciplines, their proficiency levels, needs and expectations

should be known and taken into consideration.

The study was conducted to gauge student perspectives on whether their
perception of |l earnersd acquired skills wer
study. When students perceive course content as relevant, this makes them
ifibecome motivated to think about the mater
longer periods6 ( Muddi man & Frymier 2009: 132) . Al
Suzuki (2004) and El-Sakran (2012) argue that relevance is effective when course

materials relate to studentsdé intrinsic goa

2. The Study
To explore the sonactoa and pdiceptions df the relévanoe of
their advanced academic writing (AAW) course, and to examine whether the
|l earnersd acquired skills were those that
paper aims to answer the following research questions:

1. How useful (i.e. relevant) is the AAW course to students from different

academic disciplines?
2. When do students start to realize (if they do) the usefulness of the course?
3. Does this perception of usefulness (i.e. relevance) change over time?

2.1. Participants

To answer these questions, a survey (see Appendix A) was distributed to 131
undergraduate students (80 males and 51 females) from different levels (12
Sophomore, 89 Juniors, 30 Seniors) and different disciplines: engineering (82
participants), architecture (2 participants), business (29 participants), mass
communication (9 participants), English (4 participants), international studies (4
participants), environmental sciences (1 participant).

These students have successfully completed the AAW course (54 students finished
it during the semester in which the data were collected, 22 finished it one semester

12



before, 31 finished it two semesters before, 19 finished it more than three
semesters before, and 5 did not specify).

2.2. Data Collection and Analysis

A short survey (see Appendix A) was randomly distributed and anonymously filled
by the students and returned to the researchers. The data obtained was analyzed
using statistical software called Minitab. The one variable proportion test and two
variables proportion test were performed, where the p-value was obtained. If the p-
value is less than 5% the results are considered statistically significant.

3. Results

All the respondents, regardless of their discipline, level of study and gender,

perceive the course as relevant to their academic needs. No significant differences

are found between genders (see Appendix B), except that the proportion of female

students achieving A and A- grades is significantly higher (p-value 0.038) than the

proportion of males obtaining the same grades.

As for the relation between college and questions 2, 3, 4, and 5, the number of

students from some colleges is small; thus, the comparison between colleges

would not produce any valid test results.

For guestion (#4) Aln general, was ENG204
research papers for your mma jest shows ohatrthree s ? 0,
proportion of Senior students who agreed or strongly agreed that the course was

useful is significantly higher than the proportion of Juniors (p-value 0.047), see

Figure 1 below:

Academic Status by Course Usefulness

Sophomore Agree Sophomore Neutral Category
4 2 [ Junior
Senior I Senior
3 [ ] Sophomore

Senior
20

“Junior

43 ~dunior

15

Sophomore  Strongly Agree

6
e—

Senior

“Junior

Panel variable: Course Useful

Figure 1: Relation between academic status (sophomore, etc.) and question 4
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Figure 1 above shows that students of higher academic status have better
understandings of course relevance. In trying to find out when students start to
realize the optimal relevance of the AAW course, the year/semester when the
course was taken, as seen in Table 1 below, was considered.

Table 1: Year in which students completed AAW course.
Year 2012 2013 2014 2015 2016 All

Number of students 3 5 49 59 15 131

As seen from Table 1, the years 2012, 2013 and 2016 had relatively small numbers
of participants, and thus a comparison can only be done between 2014 and 2015.
Results from the proportion test shows that there is a significant difference in the
proportions of students who strongly agreed that the AAW course was useful (see
Appendix B). The proportion of students in the year 2014, who strongly agree that
the course was useful, is significantly higher than the proportion of students in
2015 (p-value 0.042). This shows that the students who took the course two years
ago agree that the course is useful since they have had a chance to see its
usefulness in their academic careers more so than the students who just took it a
semester or a year ago.

The results for qguestion 3: i Wstratégies for
writing an academic research paper o,

a p-value of 0.037) of students have learned new strategies. Contrary to this,
7.63% of students believe that they did not learn any strategies, while 16.79% were
not sure if they did or did not. Investigating further the relation between those
students who stated that they have learned new strategies (99 students 76.15%)
and their academic writing background before taking the AAW course, we find that
about 10 % claimed to have excellent writing skills before taking the course, about
80% indicated to have good writing skills, while the other labeled themselves as
having either poor or no writing skills (see Appendix B). From 103 students,
labeling themselves to have good writings skills before the course, about 77% of
them have gained new skill/strategies (see table 2 below).

Table 2: Learning new Strategies versus Writing Skills

Excellent Good None Poor All
Yes 10 79 1 9 99
No 2 8 0 0 10
Not Sure 2 16 0 4 22
All 14 103 1 13 131

Exploring further those students who received grades B- and lower, the proportion
of those not learning new strategies, or not sure if they learned any, is significantly
higher (p-value 0.009) than the ones with grades B and above (see Table 3). This
may confirm fair grade distribution and fair grading by course instructors.

14
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Table 3: Learning new Strategies versus Grades

Grade B and above Grade B- and below All
Yes 70 29 99
No 6 4 10
Not Sure 12 10 22
All 88 43 131

The researchers were concerned with the students that did not learn new

strategies in the course or who were not sure if they learned any new strategies. To

see if the course was of any use to these students, we cross tabulated the question

fi 1 n erglewas ENG204 useful in helping you write better research papers for

your maj or courses?0 with fAWhile taking EI
writing an academic research paper.0 Results (see Appendix B) clearly
demonstrated that none of the students 'strongly disagreed’ or 'disagreed’ that in

general the course was useful in helping them write research papers. Indeed,

analysis of statistical significance exhibits that (p-value 0.043) more than 31% of

the students who stated that they did not learn new strategies or they were not sure

if they learned any, agreed that the course was useful. This may be explained in

l'ight of Jamesd (2012) argument t hat |l ea
knowledge or strengthening existing knowledge.

4. Discussion

Based on the above results, and as a consequence of reflection-on-st udent s o
personal learning experiences, it can be said that students need to be made aware

that some of the course contents they study will be relevant to them in future

courses that they will be taking. That is, such courses present the initially required

basis and context for other courses, as it is the case for many courses with pre-

requi sites. Sperbeyrexphédi Wi thandail tl19&6 extr
relevance fsacaryss < oanlslt amitrcumst ances and in
Several students, especially first year and even second year students, do not fully

grasp what writing or composition courses are about and/or entail, and what their
importance in their academic careers is. Jones (2011) shows that first year
undergraduate students differ in their perceptions from their instructors and
colleagues as to what academic writing, the writing process, and/or the value of

writing in their disciplines is. Jones notes that though these students acknowledged

the importance of writing in their academic development, not many have writing

outside these composition courses.

And even when learning may have occurred, the students may not realize it until

later in their academic careers when they will be gaining something, a reward, a

grade, for demonstrating the information learned, at a cognitive/ subconscious

level. This brings us to the discussion of latent or hidden learning (see Tolman,

1948; Gray, 2002; Gazzaniga & Heatherton, 2003; Coon, 2004 to name a few)

which explains that this type of learning only becomes obvious when there is an
incentive for it According to Coon (2004,
Airemains hidden until reinforcement is prov
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This study recommends that students be told that relevance of course contents

should be measured with reference to, or in light of, not just immediate but near

future academic needs/gains. Therefore, we should not rush making judgments on

the relevance of the course items being presented upon course completion as

some course items may, temporarily, not show any relevance to students;
especially those who only consider immediate relevance. The findings suggest that

optimal relevance, i.e. usefulness, is a gradual process that may take time to
materialize.

This lag in the process of understanding full relevance of course items can be
interpreted in Iight of studentsd per-sonal
Sakran & Mesanovic, 2012; Scheja, 2006) has indicated th a't student s
understanding is predicated on their own personal interpretation of the concepts of

teaching and | earning, that i s, student sd c
|l earnd (Schej a, 2006m p. 441) . No fdheubt t
concepts of teaching and |l earning are not c

will cause students to disengage and see the teaching as irrelevant. This is
something that calls for immediate action on the part of instructors; they need to
negotiate and share with students the relevancy, connection and usefulness of the
material, skills and concepts being taught to avoid any possible mismatch in
understanding and undesirable outcomes.

When students see the relevance of the course content, this will motivate them to
learn. We suggest that all instructors teaching such a course (or any course) need
to introduce the course during the first week and go through the course contents to
show how they are relevant to what they will be doing, in other classes and in the
work place. This will lead to students getting involved in what they do.

Ideally, research on transfer of learning should take the form of longitudinal studies
that focus on the same group of students as they move to different courses.
Although this study does not represent pure longitudinal research, by targeting
several time intervals after the AAW was successfully completed, it has
demonstrated that the relevance of a course may take some time until specific
academic contexts trigger and activate subconscious knowledge gained from
previously taken courses. The findings from this study show that optimal relevance
(i.e., usefulness) is a gradual concept that may take some time to materialize and
yield optimal relevance.

The st ud eperteptidons bf thg positive impact that the course contents have
had on their academic endeavors should not blind us to the fact that the results of
this study ar e based on studentsdé reporte
Therefore, future researchers may decide to follow up students who successfully
completed AAW courses and verify whether they utilize the skills gained from such
courses in major courses through the analysis of students writing samples. Others
may study the relationship between studentsé per cepti ons of acader
their perception of self-writing competence.

5. Limitations of the study

Although this study has demonstrated that the relevance of a course may take
some time until specific academic contexts trigger and activate subconscious
knowledge gained from previously taken courses, a pure longitudinal study may
shed more light on the results reported here. Such a study could follow students
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from the minute they register for the course and move to different courses. Then
these students can be tracked in their other courses to see if what they have
learned was transferred or not, and if so which skills were transferred and why and
by when. The study could be replicated with a larger sample of students with equal
representation of academic disciplines and levels.

6. Conclusion

Coming to grips with understanding the ful
enough time to reflect on oneds own | earni
situation where and when the outcomes of such learning will be fully realized,
materialized and optimal relevance is achieved (Gunn, 2010; Dauvis,
Ponnamperuma & Ker, 2009; Scheja, 2006; Dewey, 1938). Therefore, relevance of

course contents should be viewed as an ongoing process, which may call for

student induction sessions at the onset of the course to talk about course practical
applications. Students may also be asked at the end of each learning unit to relate

the objectives of learning with the outcomes and how much of their learning was

made use of.
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APPENDIX A: STUDENT SURVEY
The purpose of this survey is to gain insight into studentso6 percej
the course Advanced Academic Writing (ENG 204). Your feedback will be
completely anonymous and will only be used for research purposes. The survey
will only take 5-7 minutes to complete.
Thank you for your cooperation.
Demographics:
Gender: Male Female
Name of College: Name of Department
Year currently in: 1, 2, 3, 4, 5, other
Status: Freshman, Sophomore, Junior, Senior

1. When did you take ENG 204? Semester Year
2. Before taking the advanced academic writing course, you considered
yourself to:

O Not have any academic writing skills ¢ Have poor academic writing skills
O Have good Academic writing skills O Have excellent academic writing skills
3. While taking ENG204, | learned new strategies for writing an academic
research paper.
QOYes Ol am not sure O No
4. In general, was ENG204 useful in helping you write better research papers
for your major courses?
O Strongly agree OAgree ONeutral  ODisagree O Strongly disagree
5. What grade did you get in the ENG204 course?
5600000000
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APPENDIX B

Gender

Category
[ Female
W Male

Female
51

Test for Grades A and A- male vs female:
Test and CI for Two Proportions

Sample X N Sample p
1 15 51 0.294118
2 11 79 0.139241

Difference =p (1) - p (2)

Estimate for difference: 0.154877

95% ClI for difference: (0.00836470, 0.301390)

Test for difference -Valuet-0038s I

Tabulated Statistics: Gender, Grade
Rows: Gender Columns: Grade
12 3 4 5 6 7 8 10 Missing All

Female 7 8 18 6 3 6 1 1 1 0 51
Male 4 7 2117117 5 5 2 1 79
All 11 15 39 2314 13 6 6 3 * 130

Cell Contents: Count
Test for usefulness in the course with Academic status.
Tabulated Statistics: Status, Useful

Rows: Status Columns: Useful

A N SA All
Junior 43 15 31 89
Senior 20 3 7 30
Sophomore 1 5 6 12
All 64 23 44 131

Cell Contents: Count
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Test and ClI for Two Proportions

Sample X N Sample p
1 74 89 0.831461
2 7 12 0.583333

Difference =p (1) - p (2)

Estimate for difference: 0.248127

95% lower bound for difference: 0.00510520

Test for difference =0 (vs > 0): Z=1.68 P-Value = 0.047

Test for year vs Useful
Tabulated Statistics: Year, Useful

Rows: Year Columns: Useful

A N SA Al
2011 100 1
2012 110 2
2013 302 5
2014 22 6 21 49
2015 32 1116 59
2016 113 5
Missing 4 4 2 *
All 60 19 42121

Cell Contents: Count

Test and CI for Two Proportions

Sample X N Sample p
1 21 49 0.428571
2 16 59 0.271186

Difference =p (1) - p (2)

Estimate for difference: 0.157385

95% lower bound for difference: 0.00710061

Test for difference =0 (vs > 0): Z=1.72 P-Value = 0.042

Test for proportion absolute majority learned new strategies
Tally for Discrete Variables: Strategies

Strategies Count Percent
No 10 7.63
Not Sure 22 16.79
Yes 99 7557
N= 131

Test and CI for One Proportion

Test of p=0.68 vs p > 0.68
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Exact

Sample X N Sample p 95% Lower Bound P-Value
1 99 131 0.755725 0.686121 0.037
Test

Tabulated Statistics: Strategies, Grade
Rows: Strategies Columns: Grade

1 2 3 45 67 8 10 Missing All

No 104110300 0 10
NotSure 0 1 7 4 2 411 1 1 21
Yes 1014 281811 9 2 5 2 0 99
All 1115 392314136 6 3 * 130

Cell Contents: Count

Test and ClI for Two Proportions

Sample X N Sample p
1 14 32 0.437500
2 18 88 0.204545

Difference =p (1) - p (2)

Estimate for difference: 0.232955

95% lower bound for difference: 0.0723022

Test for difference =0 (vs > 0): Z=2.39 P-Value = 0.009

Test results combined for those who did not learn new strategies or were not sure if
they learned any, but agreed that the course was useful

Tabulated Statistics: Strategies, Useful
Rows: Strategies Columns: Useful
A N SA All

No 4 6 0 10
Not Sure 1111 0 22
Yes 49 6 44 99
All 64 23 44 131

Cell Contents: Count

Test and ClI for One Proportion
Testof p=0.31vs p>0.31

Exact
Sample X N Sample p 95% Lower Bound P-Value
1 15 32 0.468750 0.315441 0.043
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Abstract: The paper deals with the significant increase of English words
and expressions in Romanian media, in the general context of English and
Ameri can wor dsé i nvasi on. The premi se fro
influence of English on Romanian audiovisual space is that this influence is specific
not only to Romania, but is also found in many countries worldwide. Massive
borrowing of Anglo-American terms was obvious after the Second World War in
most European languages. This paper constitutes an awareness call to all
communi cati on specialists, putting particu
those responsible in communication to convey future generations a constant
concern for all that means Romanian language. The second part of the paper
presents examples of necessary borrowings and luxury Anglicisms from different
fields: economic, financial, trade, education and research; sports, communication
and media terminology. Then, the next part deals with examples from Romanian
newspapers, magazines, from TV and radio. The media, the main providers of
Anglicisms, have built a secondary reality, relying on information, reports and
interpretations which they select, order them according to priorities, and spread
them among the public, using a certain terminology. The attitude of speakers and
specialists to the avalanche of English terms in Romanian audiovisual language
must be a rational one, since it is necessary to measure both advantages and
disadvantages. Therefore, in this paper | wish to plead for quality in journalistic
expression without blaming the use of anglicisms or neologisms regardless of the
language of origin. On the contrary, | would like to emphasize that, when their use
is justified in terms of terminology and when they come to cover a semantic void or
a more precise meaning, borrowings may be a demonstration of spirituality,
enrichment, networking and integration of science and modern technology. The
conclusion is that the influence of English should not be considered a negative
phenomenon, not being more dangerous than other foreign influences that have
occurred over time in our language, as long as their use is not exaggerated.

Keywords: audio-visual space; anglicisms; Romanian language; globalisation;
words and expressions

1. Preliminary considerations

Profound changes occured in the life of Romanian society after 1989 have
imposed new media communication open to all lexical renewals (borrowings,
calques, domestic creations, semantic developments etc.). This analysis is
motivated by the significant increase in the share of British influence on Romanian
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medi ads terminol ogy, of the invdsien ofy Anglieisms land c ont e
Americanisms. We consider both borrowings (including names), and especially
calques (phraseology and semantics) absent from Romanian dictionaries, but
frequently used in the media.

The observations that follow refer to English borrowings and British
model sé6 cal ques encount er -gisual space, withespediah s t de
attention to recent years. The premise from which we start to analyze the influence
of English on Romanian audio-visual space is that this influence is not specific only
to Romania but is found in many countries of the world. We are talking about an
international phenomenon, not only European but also worldwide. Terms borrowed
heavily from Anglo-American manifested after the Second World War in most
European languages and beyond. We are talking about a phenomenon explained
mainly by the progress of certain technology fields.

Globalization is a process that has been generated by the development of
capitalism. Therefore, the language of globalization was English, as a result of
technical and economic supremacy of the US. Politically and socially, the main
explanation concerns the status of English as language of globalization,
demonstrated with scientific, political, statistical and sociolinguistic arguments in
the works devoted to this subject or the globalization process in general. It is
interesting to note thatlthHhangiuageBHNMSED gk h:
2010:85) had been recorded since the 60s by Pierre Bourney, in a paper devoted
to languages used internationally, where the chapter on English is entitled "Une
méme langue pour le monde entier". Jean-Louis Calvet, professor of
sociolinguistics at the Sorbonne University in Paris stated that, in the current

system of l anguages, the key position i s
language, around which approximately ten languagesr evol ve 0. -lchi®t oi c hi
2010:86)

Compared to the avalanche of terms arrived from Anglo-Saxon area after
the technological and informational boom, many linguists, writers, journalists and
other users of written and spoken language in most countries of Europe showed
generally an attitude of concern and released warnings often downright desperate.
In some countries, laws have even adopted to preserve national language, rightly
considered an essential component of spirituality and culture of a people.

Under gl obali zat i on 6uage lappeassttg be Rpettg ni an
language, mined by Anglicisms and communicative and expressive poverty, and,
on a shorter or longer time, doomed to disappear. According to professionals who
study the least known languages, about half of the planet's inhabitants use daily
one of the most widespread languages as follows: Chinese (1.2 billion speakers),
English (478 million), Hindi (437 million), Spanish (392 million), Russian (284
million), Arabic (225 million), Portuguese (184 million) and French (125 million).
( St oi dchiin,@l#:88)

Due to this imbalance, experts wilkedict
di sappear in the next centuryo (Avram, 201:
the world ten languages die annually. There are assessments that the
disappearance of languages occurs just once at every two weeks, especially in
regions with very high linguistic diversity. In Europe, out of the 123 languages
spoken, 9 are considered almost dead, 26 in serious danger of death and 38 only
in danger.
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Romanian language is not in any of the categories mentioned, but English
influence is obvious. There are specialist:
language, with all its Latin origins, will become an Anglo-American-Bal kan hybr i c
(Gutu Romalo, 2013: 234) This trend is visible and reaches alarming quotas,
especially in the undergraduate age group. Relations between Romanian and other
European languages have assumed a constant exchange of flows, the Romanian
language was not only a welcoming language, but also a donor language because
it exerted a certain influence not only on the languages and dialects spoken in
Romania, but also on neighboring languages - at least during certain periods.

Thus, Hungarian | anguage h a30Q000Hhomowings fsomv ar i ou
Romanian, and even Polish and Slovak - languages which seem quite far
geographically from Romanian - have 100 and respectively 25 words from

Ro ma ni a n ¢-Radylescu,2010:3) lhshould be stressed that Romania has not

offered neighboring languages only pastoral terms, as is generally believed, but

was also a factor in the spread of international terms, providing, for example, to

modern literary Bulgarian many words from different fields of culture (abonament,

abonat, aloum, amb ul an St , batozt, brokur b.,Evebiml evar c
French, Italian there are isolated borrowings from Romanian, designhating

Romania's own realities at a certain age, such as: leu (currency), conducator,

securitate etc.

Reversely, the Romanian language has assimilated continuously new
terms accordingtogeo-pol i t i c al situation and histori
occurred primarily due t o technol ogi cal e
2011:145) Each historical epoch had its neologisms: Slavonic words entered the
language mainly through translations of religious books, Greek and Turkish words
(during Phanariote period), Hungarian words (especially during the Austro-

Hungarian domination in Transylvania), French words (in the modern era) and
recently Anglicisms and Americanisms.

Purpose and theoretical background
This paper constitutes an awareness call to all communication specialists,
putting particul ar emphasi s on journalii st
communication to convey future generations a constant concern for all that means
Romanian language. As language is the heritage of a nation and also an
intellectual heritage, it has an overwhelming role in the development of a nation.
Therefore, in this paper | wish to plead for quality in journalistic expression without
blaming the use of anglicisms or neologisms regardless of the language of origin.
On the contrary, | would like to emphasize that, when their use is justified in terms
of terminology and when they come to cover a semantic void or a more precise
meaning, borrowings may be a demonstration of spirituality, enrichment,
networking and integration of science and modern technology.
The argument that led me to approach such a vast and complex issue can
be explained by at least two undeniable realities. Thus, the first purpose is the
immense significance represented by neologisms for Romanian language
vocabul ary, for Romanian culture and civili
undoubtedly a matter 060) Especlally due ¢éodhe so(r€es o0 s s , ‘
they come from, existing Romanian language neologisms, beyond that they are
extremely numerous, are, also varied. They have changed the lexical physiognomy
of language we speak, becoming a modern and efficient way of communication. As
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a result of borrowings made from Western languages, Romanian vocabulary, in
general, and our scientific terminology, in particular, have had enormous benefits,
gaining a lot of international terms. Another factor which contributed to choosing
the subject in question was the overwhelming influence of English as it currently
occurs on the Romanian language, through mass media. The fact that English
exerts the strongest of all influences manifested on the Romanian language is one
thing widely recognized.

Linguistic material analyzed in the paper was extracted from print and
broadcast media of the last years, a choice motivated by the fact that journalistic
style faithfully reproduces the existing transformations of language. Starting from
the above mentioned aspects, the paper has the following objectives:

a. analysis of the main means by which the Romanian vocabulary enrichment was
accomplished (lexical borrowings, calques);

b. English research element and its impact on the current structure of Romanian
language;

c. setting limits for anglicistion phenomenon taking into account certain linguistic
conditions;

d. determining the role of neologisms in the current Romanian language.

The originality of the method of investigation and the results generated by
it are represented by the perspective on the most important processes and patterns
by which the current lexicon grows to modernize.

2. Examples of necessary borrowings and luxury Anglicisms

The media, the main providers of Anglicisms, have built a secondary
reality, relying on information, reports and interpretations which they select, order
them according to priorities, and spread them among the public, using a certain

terminol ogy. In relation to the pualsihg c, At
awareness and information on a particular topic, forming attitudes and finally,
influencing behavior in a certain directio

language mistakes functioned on the Darwinist principle of natural selection, where
only the strong survive, now with the help of television, any linguistic anomaly can
be quickly imitated. Normally misconduct reached to generalize and to impose only
in time - if it had enough force to convince everybody. With the help of television
any nonsense instantly reaches the ears of all and, moreover, benefits from
persuasive power that a model exerts. "Lifestyle, dress, look, clothing, attitudes,
movements, gestures, positions, intonation, emphasis, vocabulary, topic - all pass
quickly and effectively from the small screen on the vast and muddy stage of life"
says George Pruteanu in the analysis "Anglicisme, neologisme, xenisme", posted
on the personal website. (www.pruteanu.ro, 2006)

Before starting the selection process and analysis of Anglicisms that

overwhelm audiovisual l anguage, we shoul d
proposed by Adriana Stoichitoiu Ichim in the paper Vocabularul limbii romane
actual e. Di n a wreativitate. AcaortdihgucetheSlegree of assimilation,

borrowings fall into one of the following categories:
a) totally adapted terms (phonetic, graphic, morphological): lider, miting, bos,
a agrea;
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b) terms that are adapting (Anglicisms and Americanisms): board, briefing,
congressman / congresmen, lobby, speaker / spicher, speech / spici, staff,

summit;

c) foreign words: Big Brother, establishment, leadership, mcdonaldizare,
shadow government, road map.
We should also mention below the classification proposed by Sextil

Pukcariu

for borrowings:

a) the necessary borrowings are those words, phrases or phraseological units
which have no counterpart in Romanian or show some advantages over
the domestic term. In this regard, necessary anglicisms have the
advantage of accuracy.

b) luxury anglicisms are unnecessary bowrrowings, related to the subjective
tendency of social groups to individualize the language in this way. Such
terms merely duplicate Romanian words, without additional information.

Table 1: Necessary borrowings

-Baby-sitter - (ro.) Tngrijitor de copii

Economic, -Broker and dealer i (ro.) intermediar
financial, trade and -Drive-in T (r o.) ci nema, restaur
professions clienSilor fkitpeataeawtciba m
terminology -Duty-free i (r 0. ) mer furi cumptr a
sau “n avion, |l a preSuri mi
-Non-profiti( r o. ) careom$i maup ko fsik
-Ratingi (ro.) categorie, clasif
-Tour-operatori ( r 0. ) compani e care
vacanSe prin intermediul un
-Voucher i (ro.) document care poate fi folosit, in loc de
bani , pentru a pl tti ceva
Technical -Airbag 7 (r o. ) pernt gonfl abilt
terminology caz de <ciocnire, pasager.i.i
automobil
-Hardandsofti (ro. ) termeni din ci
-Laptop i (ro.) calculator portabil
-Screening i (ro.) examen medical realizat cu raze X
- Ascanai (ro.) (from the English verb to scan) a examina
ceva in detaliu, cu ajutorul unui fascicul de raze X
-Shippingi (r o. ) expediere de mtr
-Sitei (ro.) spaSiu, pagint de
-Walkmani (ro.) casetofon porta
ascultate din mers inregist
Sports -Snow-board - ( r 0. ) sport ul K i su
terminology este practicat
-Skateboard iV (ro. ) sportul pract.i
role

-Skate 1 (ro.) patinaj pe role
-Canyoning i (ro.) sport extrem constand in coborarea pe
viile unor torengSi din muns$S
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Terms from -Banneri (ro.) fOkie lungt de p
communications and | mesaj, un slogan
media -Clip 7 (ro.) scurt film publicitar difuzat la televizor
-Hot line @ (r o.) linie telefonic
contacta poliSia sau al te
despre anumite situaSii spe
Terms of -Curriculum 7 (r o. ) progrpe@at rkuc oo @
education and disciplint
research -Granti (ro.) sumt de bani ner g
cercetttor individual, ech
cercetare pentru realizarea, Tintr-o perioadt
determinatt, a unei activit
-Master i (ro.) studii aprofundate
Fashionable | -Bodyi (r o. ) obiect de |l enjerig
life field -Bodypaintingi (r o. ) picturt pe cor
-Fanclubi (r 0. ) un grup organi zdg
aceeacxki persoant
-High-lifei ( ro. ) el it &t

-Party i (ro.) petrecere

Source: author

Table 2: Luxury anglicisms

Economic,
financial, trade and

-Advertising i (ro.) publicitate
-Agreement i (ro.) acord financiar, economic

professions -Showroomi (ro.) magazin de expo
terminology
Terms from | -Briefing i (ro.) intalnire cu presa
communications -Key i speaker 1 (ro.) vorbitor principal
Terms of -Trainingi (ro. ) pregttire, i nstr
education -ltem 7 (ro.) intrebare, punct dintr-un test
-Visitig professor i (ro.) profesor oaspete
Artistic -Bandi (ro.) orchestrt, formas$Si
terminology -Evergreeni (r o. ) «kl agtr
-Performance 1 (ro.) spectacol
-Teleplayi (ro. ) piest de teatru
Sports -Pole-position 7 (r 0. ) pozi Si eo dceo mip
terminology sportivt
Fashionable | -Fashioni (r o. ) modt
life field -Make-up i (ro.) farduri
-Modeling i (ro.) meseria de manechin
Gastronomy | -Snaksi (r o. ) gusttri
terminology -Steaki (ro.) carne pentru frip

Source: author
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Although anglicisms are not adapted or incomplete adapted terms to the
language system, specialized studies have revealed that, by their regular and
repeatable nature, they can be considered to be the rule (phonetic, orthographical,
morphological).

Orthographic and orthoepic rules. The general trend of contemporary
literary language is to keep borrowings from English in a form as close to that of
the source language. Maintenance of the original language is a condition of the
force of suggestion (press and language of youth). There is an evidence of
snobbery in the case of returning to etymological writing of old borrowings, similar
phonetically and graphically. We encounter clear examples in the press: leader,
meeting. Also present in the nowadays press there is a tendency to imitate the
Anglo-American manner of capitalization, the words in titles. Writing issues often
arise when writing English compound words with or without the hyphen, and the
hyphen usage in enclitic, inflected or derived forms.

Examples:

-skateboard and skate-board
-workshop and work-shop
-punk-ist and punk

Morphological rules. A consequence of the massive penetration of English
words might be undermining the flexional character of the Romanian language by
increasing the number of invariable adjectives and erasing boundaries between
parts of speech.

Examples:

-adjectives remain invariable: trendy, shocking, full, punk, single, dry, indoor,
underground;

-some adjectives may be used as nouns in Romanian: best-of-ul, fresh-uri, single-
uri, cash-ul;

-verbs borrowed from English: a manageria, a posta, a lista, a scana, a downloada,
a updata, a implementa, a sponsoriza, a accesa, a procesa, a Sponsoriza, a
forwarda, a brandui, a bipui;

-participles are used in Romanian mostly as adjectives: club bine manageriat, un
calculator customizat;

-gerunds are frequently rendered into Romanian as nouns: un palpitant making of,
o firma de shipping.

Lexical-semantic rule. Defining the meaning of borrowings is, generally,
made through a synonym or a Romanian equivalent expression. Anglicisms can be
inserted into a text by its Romanian equivalent or in a journalistic manner, by
alternating synonymous terms in titles and subtitles. In assimilating Anglicisms we
can encounter different traps: false friends, pleonastic constructions, poorly formed
terms. False friends mean foreign terms with identical or very similar form, but with
their corresponding meaning distinct from Romanian.

Examples:

-a acomoda and to accomodate (a asigura cuiva cazarea)
-agrement and agreement (acord)

-audienta and audience (public)

-a observa and to observe (a respecta o lege, o traditie)
-suport and support (sprijin financiar)

Not knowing the meaning of Anglicisms, carelessness, haste or neglect
generate pleonastic constructions in the press.
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Examples:
- leadership-ul american
- mijloace mass-media
- hit de mare success
-conducerea managerialt a unitbkSii
-nara$Siunea unui story
- bani cash
- hobby preferat
- bord de conducere
-a face henS cu mOG©na

Specialists in areas such as public relations and advertising heavily
imported English terms in Romanian: pitch, brand awareness, advertising
campaign. (Coman, 2011: 38) Some of these terms are difficult to translate without
producing semantic ambiguity in decoding information. To illustrate this statement
we have the terms brand or brief publicitar that certainly could equate in Romanian
withmar ct d e ang reaudatl & sumar publicitar.(Popa, 2012:78) Due to the
fact that publicity field is relatively new on the Romanian market, the terms used
entered as they are in English. Thus, the English word brand is not justma r c t
produs, but it also implies an image strategy for achieving that mark, while brief
publicitar, often encountered in the advertising field can not be equated with sumar
or rezumat publicitar. Based on these amendments, | would like specialists in the
areas in question to have the capacity to differentiate between the need of using
Anglicisms, and the unfounded claims of using fashionable words without any
linguistic ground.

3. English language and Romanian media

The first issue in analyzing the influence of English is given by the full or
partial use of terms taken from English in the name of a few Romanian TV stations.
The first Romanian televisions with full English names are: The Money Channel,
Euforia Lifestyle TV. Currently, this phenomenon is isolated in the classical
television market, but it is rising in the online environment. For Romanian viewers,
the presence of English words in Romanian television station names is not new, as
one third of televisions have English names, most of them being international
channels. Examples: HBO, Hallmark Channel, Discovery Channel, National
Geographic, Eurosport, Viasat Explorer, Viasat History, Animal Planet, Discovery
Science, Discovery Travel & Living, Discovery Civilization, Sport Klub, Minimax,
Jetix, Zone Reality, Cartoon Network, MTV, VH1, BBC Prime, MGM, CNN, etc.

The second aspect to analyze the influence of English in audiovisual
derives from the fact that, today, we already have several televisions whose titles
contain words borrowed from English. First, there is Teleshopping which is specific
to each Romanian television station. Besides, there are in the current TV programs
the following shows with full or partial title in English: TVR1 broadcasts "Zon@IT"
and "Ultra News"; TVR 2, television whose target consists mainly of young people,
has five shows falling within the sa
A Omu l “ntre sfodrtunkdi amodf tfidZ o ofinkd . PROTV
with the title in English: "Happy Hour" and "Business Magazine". At Antena 1 there
is fAiUn show ptcttosodo a combination o
broadcasts five programs with titles in English: "Briefing", "High Life", "Club zone",
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"Starstyle-Shopping de cinci steleod. Besi des the
viewers can choose of many television programs, with the full title in English
of fered by TV stations. Exampl es: AiHow ité
the Bandd and APure morningdo at MTV,; #AGreat
Any journalist should know that the headlines of the general media should
not contain Anglicisms, Americanisms or other borrowings, that most often,
consumers are unfamiliar with. If their use is vital for the scale and content of the
article, Athe | our n altismsirectlgir fhe bady ofshe article, u s e
preferably bet ween commaso. (Kapferer, 20
discussed at length in language reference works of Romanian linguists, national
newspapers addressed to masses replete with such Anglicisms, used most often
abusively, even in articles6 titles.
In accordance with the regulations imposed by the National Audio-visual
Council (NAC), televisions have the obligation to insert an announcement before
any program in order to specify the type of program that will be broadcast. Thus, in
addition to the usual programs for Romanian viewers, such as comedy, action,
pamphl et , etc., there ar e al so new for
announcements: "serial lifestyle”, "reality show" or "romance". Viewers have
associated in time for each of the names listed the equivalent in Romanian, but the
fact is that no television has tried to translate them in Romanian, all prefer to label
their programs by English names. Nobody worries if viewers understand English,
learning occurs through television.
Obviously, an analysis of the influence of English on Romanian audio-
visual would be useless without some of the most representative samples of
Romanian-English language specific to broadcasters in Romania. The NAC, the
national authority which supervises, coordinates and standardizes Romanian
audio-visual, together with the Institute lorgu Jordan periodically accomplishes
reports to monitor Romanian language used in broadcasting.
A special category recorded by linguists is innovations, Romanian declined
words on the structure of the English ones. Examples:
- AO st se doplasetmelptasdaasoc t( Ant ena 1, 200
a se melti is formed from the English word to melt=a se topi, being useless
in this context.
Other lexical innovations found in monitoring reports are:
- APentru cdo rsaxaly, 208 i
- ANu putempstpéitmoSi o (OTV, 2008)
- AReacHioneazt a®itmbsEE/RBEWS de
- Al nfl exienmgd em@WRs2}2008)
One of the terms most frequently used in Romanian televisions language is
| o c aegived from the English location. The term most often replaces even where
no appropriate the Romanian word loc (place) and its derivatives centru, sediu,
imobil (center, office, building). We find in the above mentioned reports the
following uses:
- Aocagiceetto (TVR1, 2007)

- AAutorittSile |l mcaPnibght iat adldjpast i oame
2007)

- ASecSiile de vot pentru cele doulhh al ege
aceelaka a$BdaTV, 2007)

- AA tlroeci@m®ineé rol att a fost ptdureao. (Prir
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- Altalia, de elxcecmpdmui,nastaew .al(tTeV R Cul tur al
The mistakes caused by ignorance of t h
neologisms, associated with negligence in speech and different trends of language
often lead to forced expressions and even hilarious ones. In this situation there is
the word hit which means k | a ¢DEX) but it is found in another context:
- AUn nhisumt pantofiide inspiraSi e mascul intd. (Antena
In the same category, there is the association of the verb a termina=to
finish with the English word happyend, whi chsm®btaebst di t 0:
- ASter nouhappy-endd (B1l, 2007)
We find in the monitoring reports a list of mistakes that can be explained by
calque, more accurately, by assigning new meanings, after the English model, to
existing words in Romanian:
- Ao adevelcamtdi nspre Marea Neagrt spre Co
2007).
The verb a reloca/ to relocate and the noun relocare/relocation are not registered in
Romanian dictionaries; probably there is an adaptation of the English word
relocation (it refers to moving a greater number of people).
The use of English words does not properly represent mistakes. However,
such use is not recommended where there is no equivalent in Romanian. For
example, in the following sentence, instead of the word slow it could be used the
Romanian word lent:
- A°n categoria astowoa a( Kiisess eAN,r 2m0ali7 )
In other cases, instead of English word sit-in it should have been used the
Romanianwordd e monstr aSi e
- Aa organsitmatm. faSa ambasadei 0. (Antena
I noticed that the use of English words is explained, on the one hand, by
the speaker desire to impress, to show that he/she knows a foreign language, on
the other hand, to draw attention. Such uses should not be encouraged, because
of the risk that the receiver does not understand the message conveyed. Very
probably, most Romanian speakers do not know the meaning of words asist and
device in the following examples:
-Aciasistirio ( Prima TV, 2007);
-Aam realizat c bt devicerudleoii eda et ¢ @atad emi nunkt Si i
2007).
The English word assist means Ao activitate prin cart
juckttor din echipa | ui ca st " nscrdedgceun gol
(from the series of gadget) means dispozitiv, aparat, mecanism, sistem.

Using Anglicisms and calques
Instead of Romanian words, inappropriate words and English constructions
were used as well as unsuitable forms. Abuse of Anglicisms is clearly presented in
the monitoring reports, where we find the following phrases:
- A vr e amifadun scurt background al v O©r furil or pe care
Guerrilla, 2008)
- fApr obosstueSt el ei 0. ( Priicamect: provhjte k 2e0f Biede).
- fAau stpat ‘parkingukit ae intrabTn patking; “n cealaltt
parkingului; b I o c ur i | parkohguifAnfenar3, 2608)
- Ao trtwepdkacumod. (TVR 2, 2008)
fi S iRejdctd (InfoPro, 2008)
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inuak emai bt g eaeveforfinfaR®,2008)r i

fi s uspeechless,f trt cuvinteodo. (Il nfoPro, 2008)
ar , n Whatevei! Ei! kti au de summitul NATO d
(InfoPro, 2008)

feafetycarulo. ( TVR 1, 2008)maisimec admmeansdesd:en$

AMa pl Ltcut f speechtuled utMmunletavoastrt (WWR asea
Cultural, 2008)

Ne propunem st |tiemdpneRemCm i @DT\H 2008) u n
Bafeacum st te ducBlTV,2008lamai a?o.

COnd ~ Si \eetlag-urde e Mimediica?0. (B1 TV, 2
Asub csupecdrdui.. creatorul supercaruluio ( N24 PLUS, 20
correc,tsuper maki ni i

A mau intrebat tot felul de " nt r e@letspir e Rom®Oni aodo i( TVR
correct: mi-au pus tot felul de ~ nt r e dau intiedatntot felul de lucruri

despre Romania;

Adi fdé manhgeriatdo ( B1 TV, 2010) , transl ati or
"difficult to managed correct: dificil de condus/de controlat/de gestionat ;
Amodelele au fost selaptigp@S&innmnemnmentad a( T
2010) 7 correct: modelele au fost selectate Tn urma a mii de nscrieri pe

internet. The noun a p | i ¢elagk application (form)) and the verb a aplica

(engl. to apply) do not have in Romanian dictionaries the meanings

inscriere and a se Tnscrie;

1 B e 1]

0
1

Aactorul -kiOkpbop®@®hduitatea nu doar prin
i mprevizibilitatea vejsailtateh gia 0 a ¢ T Ri cCuslct u
2010) 7 correct: pr i n i mpr e v flexhilitateal jaculua acteri@esck In

Romanian, the adjective versatihas t he meaning A(despre
schimbt cu ukurinSt ptrerile; nehottr Ot
and versatilitate meansA  nsukirea de a fi versatilo

this adjective is taken from English and contradicts the currect meaning in
Romanian;

Aspectacol ul pr ez e nuh aarforntamceoc At(eTnVeRu Cau | ft aus
2010) i correct: Spectacolul prezentat la Ateneuafosto r epr e ent aSi e
Aki au mbuswsisabut cetre alte mijloace de
2011) i corect: K i au me autobuze tstarue ckttre alte mi|j
transport;

Avocea sa, vexsaémt@pert repert ormdli vVas!
2011) i correct: Vocea sa, extrem de nuanSat &/ expresi vt
acopert repertorii vaste

ARomOni @ éstdtaBirdinte pe harta negustor |
(Europa FM, 2011) i correct: Roménia este un | oc [fierbote peo n t
harta negustorilor de sclavi sexuali;

Aat @edi crar$iae mai pomenito ( Kowect AtataD, 201

d £ r uar s-&mai pomenit ;

Aau ar tt adetermicaecar&ira f Lcut campioni o (Re
2011) [engl. determination=h ot £ r ©r e],i carécalbo tl i;r @r e
Aacesta a mul Sumit f aupdrtd of TKR Lol 2@i1l)pr
support=ajutor, sprijin] T ¢ eprijin;e c t :

Aaceastt modalitate de funcSionare a se
de propagandt comunidsdi cmitltern a dep c i Mal ito
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Cultural, 2011) [engl. to dedicate=a consacra, a dedica] i correct:
consakfrodtoksi tt numai pentru

- AMi hael a, coatentil aestsd ui . . .20 (Prima TV,
content=c o n §i coudct: Mihaela,” n c e aesmn.3;t Lt

- AClaudiu Stftoiu, ca thteo odulklei C¢aagp aiditti an
de analist politic, dar ki cea de direc
Externeo (Europ Eaphbcity=2 D I1ilt) at[ee nl]gd o mp et ¢
correct: ...intr-o  d u blitate ; ¢

- AKonecBumheavoastrt cu Amer iic agrect:( TVR
conexiunilddmhegtbasite cu America

- Aeste gr eu bssiessurnmariinlSe@Ant eincarre® Este2 01 1)
gr eu st dfacefimarin Se zi

- Acei -adsunat Thapoi " n aceeaHi ordine iefarhict
correct: ceidoil-ausunatd u pt aiteeeeadH or di ne i erar hict

- AHeadl i neso ( Re ackorrecaTitlaresauTTMurile &ed; 1 2 )

- AParti dul -aComurhiesapsatgintr-o dat & 8, 2q12);V R

a
a

- Maplicatpentru un job inter heoBectoancandidat ( TVR1
pentru un jop internaSional

- Aper s oan astaff-ul atestei firme (B1 TV, 2012) T
correct: Ce i / C d@rfpergoaalul acestei firme;

- Al egi ma i softweo(iB,1 nTal) i Zdaréct: Legi mai moi,
maiper mi si vel maji puSin stricte

- Apromi S©nd ct teamdn a Sd alniafli c al a Campi o
Ama rtdarhugia | e l umi i o ( PR ©@orrettVp r o210 1S29)n d ct

calificaechipana Si onal £ | a;n@deephip®atedumii |

As noted above, we recognize frequently in today's audiovisual language,
Anglicisms that became Romanian words, giving them another meaning besides
the old one. For example we find in audio-visual language, complex sentences
such as:
- fAplicatlao gritmadit de -driir mpemnxtir ON® bernuxhi t
ni mi(RRG TV, 2012)
The meaning of the word to apply/a aplica, according to DEX is a pune
cevapela akezal a (&.g.peacestpevete vgpaplica un panou de lemn)
or is used in phrases suchas a aplica oorpeda@apsh "'n prac
administra, a transpune, a folosi. None of these meanings fits into the above
sentence. The new meaning of the verb a aplica/to apply comes from English and
isha depune o cereree @i ocoadtneslte trueSdesdm veder
to submit an application and necessary documents to an institution for a specific
purpose.” (DEX)
In a similar situation there is the word interviu/interview. It meant until a few

years ago, only "dialogul dint r e un jurnalist K i 0 perso
personalitate Ki u interezant, diabg came aes/ineupublicdparnr
prest, carte, r étdei dmlogsieabatweereal joumalist and ao person

or of a personality and an unknown person but dialogue that becomes public

through press, books, radio or television." (DEX) Now interviu/interview means
"dialogul angaj atorul ui cu un candidat | a
lui/ dialogue between an employer and a job candidate for testing or assessment".
(Dictionar enciclopedic)
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Also a completely new and useful meaning owing to media has the word

prompSiwdi ch meant only "totalitatea absol
(DEX): pr omo $i a whole $&iés of education graduates”. Today the word
means '"of ert £ de mbEr furi “'n condi Si i speci al

I i mi/offea of igoods in special, advantageous conditions, for a limited period".
(Dictionar enciclopedic)

The same situation is encountered in using the word bord/board. Leaving
aside the old meaning (bordul navei) bord could mean today "echipa de conducere
a unei instituSii/l eaddDEX)Ha.gpDedkeia me otf ™ matnr ,i ne
parte din bordul acelei firme). Close, somehow, is the word treining/training
meaning "stagiu de pregttVare,f aee immslturmub rten
un profesor japonez) . I't should also be noted Romani
the use of phrases breaking news or news alert (Craia, 2013:56), as they would be
known to all Romanians.

APublications specializing in banking a
justify in a meaningful and objective manner the abundance of borrowings that
entered the |l anguage with the develsampment

2015: 101) Because finance world is Anglo-Saxox, most of the terms used by
economists are in English. The phenomenon is easily explained if we consider that
Romania has discovered the market economy in the early '90s, when specialists in
this area began a recovery of terminology and also a discovery of concepts in order
to operate in the economic field. It is true that certain terms belonging to these
areas can sometimes be translated without difficulty and without semantic losses,
professionals in the economic field still preferred to use the English version. This is
for instance the case of words such as : broker, shareholder, setup, merger often
used in English for various professional reasons. The situation changes radically
when encountering such borrowings in the wider media audience, in articles
addressing the masses and debate economic issues of general interest. In such
cases, these borrowings should be transl at
where such Anglicisms cannot be equated (loss of meaning, semantics ambiguity
or even false meaning) it is preferable borrowings be equated through
explanationo. (Zarojanu, 2014: 24)

Examples of press articles that highlight English borrowings
f AVisa | e pr op u odine® aoua solatie denptata T 8V prepaid
voucher T menita sa-i atraga in magazinele virtuale chiar si pe utilizatorii cei
mai sceptici in ceea ce priveste siguranta tranzactiilor pe site-urile web. 0
( Romani a-8lOttdbher 2042
§ ASubsidiara (engl. subsidiary) din Romania a producatorului de echipament
sportiv Puma va deschide, luna viitoare, primul showroom permanent de pe

piata | ocala, i n Buc-li7rNevermber.2@3)( Eveni ment u
T APi aSleasingeper aS$Si onal a ‘'nregistrat, “n 2
aproxi mati v 3,5% faSt de anul anterior,
uni t £Si K i deptkind estimbrile ftcute d
11.500 de autovehicule noi au fost Tnmatriculate prin leasihg oper aSi onal
reprezent ©nd pest e 17% din total ul “nr
autovehicule comerciale ukoare noio. (Ad
T ABrico Depot, parte a grupul ui Kolaggf i s he
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din Europa, aniverseazt un an de prezen
“ncununat de real i ztr knowvhew implembnitate ecy 0o Vi
succes |l a nivel |l ocal K i 14 depozite tr:
13 March 2015)

1T AComparmipa opius ca “"n urmbtorii ani rapor
lohn K i cea pentru marca prOgpriine csotn da jSu n d
producSi alohhdhi meBomOni a are concurenSt se
costuri mai mici cu f,6Jjulg20155e muncto. ( Ad

T AOrtdenii care vor st afle cum ar putea
franciaw ocazia st se punit “n temt, part
de funda™Hi a Proton, “n parteneriat cu
January 2014)

T MWn segment de nikt al servi cifadoong,s-f i nanc
a situat in 2014 la un nivel apropiat celui din 2013, iar pentru anul in curs
existt unel e semne de crexktere & nece
(http://www.piatafinanciara.ro/focus-factoring-investitiile-fac-diferenta, 23
November 2015)

T Pentru finanSarea proiectelor gener at o
un raport loan-to-value (di ntre valoarea <creditul ui

constituite) de 65% pemntetaiuk ip rdoep r6i 0e% LpSe n t
parcuril e industrial e K i hotel ur

KPMGa (http://www.capital.ro/bancile-deschid-supapa-creditelor-pentru-
investitii imobiliare.html, 23 November 2015)

9 AMulti studenti, sau chiar proaspat absolventi, se gandesc ca joburile part-
time ii pot ajuta sa castige cativa bani in plus. Corect formulate in CV-ul tau,
acele abilitati dobandite la locul de munca iti pot oferi un avantaj atunci cand
aplici pentru o] pozitie de entry-level in publicitatea
(http://www.business24.ro/locuri-de-munca/angajari/tinerii-si-job-urile-part-
time-angajatorii-apreciaza-experienta-1565961, 23 November 2015)

4. Conclusion

After studying this sample of publications it is clear that Romanian
language has the character of a living, dynamic organism, in contact with
international languages, especially English, and the current trend of globalization
leaves its mark on Romanian vocabulary.

Anglicisms are a reality, a living proof of language evolution. Speakers and
specialistsdé attit u deglicisntvinaRothaniant audo-visudl
language should be a reasonable one, since it is necessary to measure both
advantages and disadvantages. Even though enriching the language by borrowing
from other languages has drawbacks, such as creating ignorant forms of
expression, the advantage is: the segment audience-receptor is drawn to this
linguistic trend, perceiving the press language as a familiar one and also highly
accessible.
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Anglicisms did not result in alterating the Romanian language, but rather
contributed to its permanent renewal and reconstruction, to modernization of
lexicon. The influence of English should not be considered a negative
phenomenon, not being more dangerous than other foreign influences that have
manifested over time in our language, as long as their use is not exaggerated.
Using these terms in speech corresponds to both cultural and social requirements
of expression (the emergence of new extralinguistic realities determined by facts
related to the progress of mankind) and also functional (the need of terms to
designate these new realities in peoplebs |
permanently. Borrowings from other languages represent a matter of linguistic
creativity through which language changes, enriching relentlessly to correspond to
new realities.

My opinion regarding this avalanche of English terms is that we should not
be totally influenced by the media taking over without investigating unnecessary
foreign terms. Enjoying great success to the general public, the media endangers
Romanian language by introducing unnecessary terms, without any necessity. In
conclusion, assisting an unprecedented technological development facilitated by
many channels of communication and spreading ideas, of scientific achievements,
patterns of behavior, cultural patterns, scientists and also teachers must intervene
to protect the Romanian language.

References

Athu, C. (2011) | nf l uen$Sa | i mbi i engleze asupra | in
economi ¢ K jBudiesti&ditara Universitara.

Avram, M. (2012) Angl i ci smel e “n | i,mbBu cruormne@ntti : a cE
Academiei.

Coman, M. (2011) Introducere in sistemul mass media, l aki : Polirom.
Constantinescu, I. (2006) Romgleza si lupta pentru o balanta lingvistica

echilibrata, Bucuresti: Editura Milena press.

Craia, S. (2013) Di ¢ Si onar de comunicar e, mas s me
Bucurekti: Editura Meroni a.

Gross, P. (2015) Cnt oarcere “n |l aboratorul romonesc
Bucurekti: Editura Nemira.

GuSu Romal o AsYect20hB3) evol,uSBueciurleikmbii:i Huom
EducaSi onal

Kapferer, JN. (2014)CL i | e persuasiunii . Mo dameénteldre i n f |
prin mass medi aBwicupekltiic2 tCatmaani care. ro.
Popa, D. (2012)Mass medi,a laxtitzil nstitutul European
Pukcariu,LiSmbgd206®®nt | ., PBRucvluirreek tgie:n ebddailtbtu r :
Radu, R.N., Preoteasa, M. (2015) Economia mass media, Il aki : Polirom.
St oi c-kching A.i(2010)Vocabul ar ul Il i mbi i romOGne act u.
creativitate, Bucurexti: Edi tura ALL.

St oi c-lkhing@.i(2014) 1 nfl uenSa englezt " n terminol
actuale,Buc ur e kutaiALL Edi t

Trif, R.N. (2006) | nf l uenSa | i mbi i engleze asupra |
informaticii, Bucuresti: Academia Romana

Vi nRbkdul escu,Lilmba( 20Im®)nt din perspelasti va i1
Polirom.

39



Zarojanu, T.C. (2014) Mass media insider, | a kK i : Polirom.

Oxford Advanced Learnero6s Dictionary, (2012

Oxford Business English Dictionary, (2013) UK: Oxford University Press.

Longman Business English Dictionary, (2013) England: Pearson Education.
Dictionar explicativ al limbii romane, (2010) Academia Romana, Institutul de
Lingvistica lorgu lordan, Bucuresti: Editura Univers Enciclopedic.

Dictionar Enciclopedic, (2009) Bucuresti: Editura Enciclopedica.

www.cha.ro, Rezul t at el e monit or i zteleviziine ip pesidadar i | or
15 octombrie-25 noiembrie 2007, accessed 15 july 2016.

www.cha.ro,Rezul tatel e monitoriztrii posturilor
T 21 martie 2008, accessed 20 November 2015.

www.cha.ro, Rezul t atel e monitorizktrii posturilor
iunie 2010, accessed 27 June 2016.

www.cha.ro, Rezul t atel e monitorizktrii posturilor
septembrie-octombrie 2010, accessed 28 May 2016.

www.cha.ro, Rezul t atel e monitoriztrii posturilor
martie 2011, accessed 30 July 2016.

www.cna.ro, Rezultatele moni t ori ztrii posturilor de r
mai 2011, accessed 30 November 2015.

www.cha.ro, Rezul t atel e monitorizktridi posturilor
octombrie 2011, accessed 3 December 2015.

www.cha.ro, Rezul t atele monitorizktridi posturilor

octombrie 2012, accessed 10 May 2016.

www.pruteanu.ro, George Pruteanu, Anglicisme, neologisme, xenisme din
2.V.2006, accessed 10 June 2014.

www. romania libera.ro, 8 October 2012, accessed 15 January 2016.

www. evenimentul zilei.ro, 17 November 2013, accessed 15 January 2016.
www.adevarul.ro, 20 February 2014, accessed 17 October 2015.

www.adevarul.ro, 13 March 2015, accessed 19 May 2016.

www.adevarul.ro, 6 July 2015, accessed 19 May 2016.

www.adevarul.ro, 15 January 2014, accessed 30 October 2015.
http://www.piatafinanciara.ro/focus-factoring-investitiile-fac-diferenta-20 noi 2015-
11-23/, accessed 23 July 2016.
http://www.capital.ro/bancile-deschid-supapa-creditelor-pentru-investitii
imobiliare.html-20 noi 2015-11-23, accessed 30 November 2015.
http://www.business24.ro/locuri-de-munca/angajari/tinerii-si-job-urile-part-time-
angajatorii-apreciaza-experienta-1565961- 20 noi 2015-11-23, accessed 29 July
2016.

40


http://www.cna.ro/
http://www.cna.ro/
http://www.cna.ro/
http://www.cna.ro/
http://www.cna.ro/
http://www.cna.ro/
http://www.cna.ro/
http://www.piatafinanciara.ro/focus-factoring-investitiile-fac-diferenta-20%20noi%202015-11-23/
http://www.piatafinanciara.ro/focus-factoring-investitiile-fac-diferenta-20%20noi%202015-11-23/
http://www.capital.ro/bancile-deschid-supapa-creditelor-pentru-investitii%20imobiliare.html-20%20noi%202015-11-23,%20accessed%2030%20November%202015
http://www.capital.ro/bancile-deschid-supapa-creditelor-pentru-investitii%20imobiliare.html-20%20noi%202015-11-23,%20accessed%2030%20November%202015
http://www.business24.ro/locuri-de-munca/angajari/tinerii-si-job-urile-part-time-angajatorii-apreciaza-experienta-1565961-%2020%20noi%202015-11-23
http://www.business24.ro/locuri-de-munca/angajari/tinerii-si-job-urile-part-time-angajatorii-apreciaza-experienta-1565961-%2020%20noi%202015-11-23

EXPLORING THE RELATIONSHIP BETWEEN AUTHENTIC DIALOGUE AND
SPANISH FOR HEALTHCARE PROFESSIONS
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Abstract: Although linguistic studies of healthcare communication are common for
English dialects, they are less frequent for Spanish. Furthermore, linguistic
research is virtually non-existent for Ecuadorian healthcare discourse, primarily
occurring in literature on anthropology rather than linguistics per se. The present
study therefore uses a qualitative approach to examine videotaped dialogues
between ten Spanish-speaking patients and two Spanish-speaking physicians at a
hospital in eastern Ecuador. The study's goal was to observe naturally occurring
communication to determine how patients and family physicians negotiated
meaning in medical interviews. Dialogues were transcribed using a conversational
analysis methodology and then were specifically analyzed by applying Cordella's
(2004) notion of physician "voices" to investigate ways that doctors conveyed
different roles they had during an interview. Examples of the "Doctor, Educator,
and Fellow Human" voices were reflected in the data, both in complementary and
overlapping contexts. A secondary goal of the study was to provide videos of
authentic medical interviews for use in teaching aspects of conversation to
students taking intermediate Spanish for pre-health professions. Responses to
guestions about the video suggested that as students worked to improve their
comprehension in a clinical context, the video dialogue raised their awareness
about pragmatic notions such as politeness and register, "voices" (or roles) that
physicians and patients use in cooperative/non-cooperative interaction, certain
discourse markers, and embedded cultural beliefs about health. As a result,
authentic dialogue within this specific context, that of medical Spanish interviews,
served as a meaningful method for teaching pragmatic concepts, negotiation of
meaning, and culturally implied information. It is therefore likely that authentic
health conversations such as those in this study can inform language education for
medical professionals and, by extension, that domain-specific dialogue likely has
practical applications in other areas of instruction in languages for specific
purposes.

Keywords: Medical Spanish; health communication; medical interviews; physician
roles; Spanish language education;dialogue.

1. Background

Based on existing studies of medical Spanish discourse, communication between
Spanish-speaking patients and their health professionals can be better understood
by studying linguistic ways that patients and health professionals convey meaning,
not only by what they actually state but also by what they imply. Furthermore,
authentic health dialogue can inform language education for health professionals.
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Patient-physician communication for English is well documented (Coulthard and
Ashby, 1975; Labov and Fanshel, 1977; Fisher, 1991; Todd and Fisher, 1993;
Coupland et al., 1994; Drew 2001, among others). Furthermore, various studies
have examined communication problems between English-speaking healthcare
personnel and Spanish-speaking patients (Triandis et al., 1984, Erzinger, 1989,
1991; Davidson 2002; Aranguri et al., 2006). A growing number of authors have
also investigated therapeutic discourse in some dialects of Spanish, such as
studies of politeness and sympathetic discourse in Chile (Cordella, 1999, 2003,
2007); rapport management in Spanish and British interactions (de la O.
Hernandez Lépez, 2008); mitigation in Uruguayan psychotherapeutic sessions
(Delbene, 2004); power and face in medical consultations in Uruguay (Madfes,
2003); mitigation in Puerto Rican and Cuban Spanish dialects (Flores-Ferran,
2010a); and semantic verb categories in therapeutic motivational interviews
(Flores-Ferran, 2010b). Less common are published sources that document
Ecuadorian Spanish in health contexts. Such studies reference illness narratives
from an anthropological perspective (Price, 1995, 2003; McKee, 2003) and the
cultural issues of apparent agreement and power differential between physicians
and Spanish-speaking patients, as in Candib (2006).

Cordella defined "voices" as different forms of talk that are adopted in the course of
a medical visit. She noted that medical dialogues require a collaborative effort to
produce both the patient's story and to enable or constrain the storytelling.
Adapting Cohen-Cole's (1991) three functional medical goals of gathering
information, educating, and providing support or empathy, Cordella identified three
principal "voices" or roles for physicians: the doctor, educator, and fellow human
voice. Each of these overarching voices were represented in her data by specific
discourse functions and strategies. In negotiating meaning, the physician's "Doctor
Voice" seeks information by asking questions, offers assessments and review, and
aligns the patient to the doctor as the authority figure (Cordella 2004:85). On the
other hand, the "Educator Voice" is used to communicate medical information by
communicating medical facts, responding to patient discomfort, and communicating
medical treatment and management (Cordella 2004:114). The Educator Voice also
assumes an asymmetrical social framework where the doctor is in a position of
authority. In contrast, the "Fellow Human Voice" shows empathy and encourages
patients to tell their stories, at times even asking questions unrelated to the
patient's health (Cordella 2004:146). This voice is often linked to affiliative
discourse that is friendly and cooperative (Schiffrin, 1987). Unlike doctor voices,
patient voices in her data primarily included the roles of storyteller and initiator. The
various participants' voices often complement each other in an effort at
communication. For example, in her study of medical interviews, Nithiananda
(2016) found that any use of the Educator or Fellow Human Voice was associated
with increased patient adherence, whereas the benefits of the Doctor voice were
negated when other voices were absent.

2. Method

In this study, | analyzed dialogues between ten Spanish-speaking patients and two
Ecuadorian physicians. The patients attended an outpatient clinic located in a rural
hospital in Eastern Ecuador. After obtaining human subjects approval from the
Institutional Review Board and also consent from the hospital and all participants,
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the interviews were video recorded and transcribed using a conversation analysis
methodology. The goal was to apply Cordella's (2004) notion of physician voices

as a way to examinehow patients and family physicians negotiated meaning in this

health context. In a study pertaining to patient adherence, Nithiananda (2016)

noted that Cor del | adsheat hcare voices can serve
method to look at patient-physician communication and also as a method for
educating physicians. Consequently, a secondary goal of the recordings was to

use these videos to teach discourse strategies to university students studying
intermediate conversational Spanish for health professionals.

3. Analysis

3.1. The Doctor Voice d Information-Seeking, Assessment, Alignment to
Authority
Besides questions, a common feature involving the "doctor voice" in all of the
dialogues occurs when physicians redirect patients in order to gather more
information. In example one, the doctor has been asking whether the patient
comes to the clinic for checkups, to which the patient responds emphatically that
she does so each month, but she couldn't come the last time because of a lack of
money, something that she has previously mentioned in the interview.
Consequently, the physician avoids the topic, responding with a different question
related to pregnancy. This method of changing the subject and tacitly ignoring
patients’ comments commonly occurs throughout the recorded dialoguesand
allows physicians to politely control the narrative and thereby elicit desired
information. (Note that "PT" and "DOC" represent the Patient and Doctor in the
following dialogues.)

(1) PT: Si, cadames mehacia. Cadames me hacia. Peroi y la doctora me cit6
gue vengapara hacerme un examen general y porfalta de dinero no pudevenir.
Entoncescuandodespués se me hizo un examenenmarzo de la glucosapero de
alli no pudevenirmasporfalta de dinero no pudevenir y vengoahora.

Yes, each month | was doing it. Each month | was doing it. Buti and the
doctor made me an appointment to come for a general exam and because of a
lack of money | couldn't come. So when afterwards | was given a glucose test
in March, but since then | couldn't come anymore because of a lack of money |
couldn't come and I'm coming now.

DOC: Ya, ¢cuantasveces ha estadoUd. embarazada?

Okay, how many times have you been pregnant?

In example two, the physician similarly redirects the patient from a pain narrative

(which she has already told) by asking a new question about prior surgery. Various

implications may be drawn from the change of subject: the physician does not see

this pain as being related to diabetes, high blood pressure or lung and heart
problems; she does not want to hear the story related again; or perhaps she just
wants to continue obtaining the patient's history.

(2) DOC: Ya, cuénteme, problemas de saludcomo diabetes, presidnalta,
problemasde lospulmones o del corazon. ¢ Tienealgundiagnosticado?

Okay, tell me, health problems like diabetes, high blood pressure, lung or heart
problems. Do you have some diagnosis?
PT: No, eso no.
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No, not that.

DOC: Nada.

Nothing.

PT: Sino reciente. Sino que jtaj! Me duele un trocitoasi (P indicates her side),

gue es un dolor horrible y que me llega al cuerpo a la cinta, y las cosas que

me vienencomolosvomitosy::

Except recently. Except that wham! This part here hurts me, its' a horrible pain

and it starts in my body at my waist, and these things that come like vomiting

and::

DOC: ¢ EstoUd. ha estadonotandoultimamente?

Have you noticed that lately?

PT: Si, estosdiasnomas que desdelosdiasahh, hoy a nuevedias.

Yes, just these days since ahh, nine days ago from today.

DOC: Ya, y cuénteme, le operaron de algo a Ud.?

Okay, and tell me, have they operated on you for something?
In contrast, the physician becomes serious and more formal with a male patient
who extensively consumes alcohol and with diabetic patients who are not careful
with their diet. For example, with one diabetic patient, she implores
quierosucompromiso no conmigosinoporUd. ‘'l want your promise, not with me, but
rather for you (on your behalf)," thereby emphasizing the patient's role, the trust
relationship, and promises that should be kept between doctor and patient
(assessment of patient adherence and alignment to authority). The physician's
"doctor voice" is also apparent in her negative facial expression when a patient
indicates that she is not careful about what she eats.

(3) DOC: Ahora, vera, quieroconversar con Ud. de la comida. Me dice que no

se estacuidando nada de la comida.

Now, let's see, | want to talk to you about food. You tell me that you're not

being careful at all about food.

PT: No cuido nada.((P laughs)) ((C frowns))

I'm not careful at all. ((P laughs)) ((C frowns))

3.2. Fellow Human Voice 6 Facilitating Patient Stories, Empathy
Various politeness strategies are also employed in the dialogues to mitigate
messages or demonstrate empathy. One example of affiliation is the dialectal use
of ya as a back-channeling device and a marker for comprehension. Although ya is
also regularly used as an adverb in Spanish, this particular use has a different
meaning and is common throughout Ecuador. In the first portion of the dialogue
with Patient 1, the clinician employsya much like the word okay in English to
indicate that she understands and has heard the patient's narration of symptoms
and responses to questions.
(4) PT: Empecé con, con la tos.

| started with, with a cough.

DOC: Ya, ¢ desdecuando?

Okay, since when?

PT:Ya, son comoochodias con tos y tambiénquiero que me haga un

examende glucosa.

And, it's about eight days with cough and also | want you to give me a glucose

test.

DOC: Ya, Ud. teniaproblemas con la glucosapreviamente.
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Okay, you had problems previously with blood sugar.

PT: Si.

Yes.

DOC: Ya. ¢Problemas de saludimportantes que tenga?

Okay. Any important health problems that you have?
Initially, Patient 1 does not use the expression ya; however, in line 46,she inserts
the form for the first time to note her comprehension. Later, once the physician
begins to use her "educator voice," we see a role shift so that the patient instead
expressesya to indicate agreement and comprehension of instructions and
explanations. In the course of the interview, the physician says ya 21 times as
opposed to the nine uses by the patient. In both cases, repeated use produces a
rhythmic cadence in the dialogue and serves as a marker for cooperation. Hence
the physician's "fellow human voice," or her voice of affiliation and empathy merges
with her "doctor voice" when eliciting information.
(5) Lines 457 61

DOC: Esto le vamos a examinartambién para vercomoesta con esoasi con un

chequeo general.

We'll check that too in order to see how you are with that with a general

checkup.

PT: Ya.

Okay.

DOC: ¢Ya? Y ahora con este dolor de la barriguita, cuénteme,

¢cuantotiempoesta?

Okay? And now with this tummy pain, tell me how long have you had it?

PT: Sélodesde el diamiércoles, hoy con nuevedias.

Just since Wednesday, nine days ago from today.

DOC: ¢ Tal vezcomibalgo que Ud. cree que le hayahechodafio?

Maybe you ate something that you think made you sick?

PT: No sé. Antes yoestababienbien. Me fui a mi tierraen la provinciaenCafar.

| don't know. Before | was very well. | left for my land in the province in Cafiar.

DOC: ¢Ya?

Okay?

[Physical exam and discussion of results]

PT: Ya.

Okay.

DOC: ¢Ya? Y en el examen (..) Puedensercambiosinflamatorios. Pero

esonecesitamos saber de qué causa.

Okay? And in the exam (...) They can be inflammatory changes. But we need

to know what causes that.

PT: Ya.

Okay.

DOC: ¢Ya? Poresovamos a mandarestamuestra y esteresultado.

Okay? That's why we're going to order this test and this result.

PT: Ya.

Okay.

DOC: ¢Si? Entonces son trescosas. Aquies el pedido para el laboratorio.

Yes? So there are three things. Here is the order for the laboratory.

PT: Ya.

Okay.
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3.3. The Educator Voice 8 Educating and Explaining
At times the physician's "fellow human voice" is also interwoven with her "educator
voice." The combination is evident in her deictic use of the first person plural
pronoun to identify with patients' problems; for example, in the previous dialogue,
she states that diabetes is an illness that will cause more problems in the long run
if "we don't look after ourselves." In one recording we hear her saying that she has
not found any fever and that nothing is worrying "us" at the moment. In another
video, the physician tells a diabetic patient, "we" need to control her sugar levels
and that "we are failing in our diet." The doctor shows her cultural knowledge when
she suggests bringing the rest of the family in for the next visit so that they can all
talk about how to accommodate the patient's diet needs.
Use of first person also softens the "educator voice" by personalizing instructions,
as in example 6, where she urges the patient to help her. In a sense, the doctor is
pleading with the patient and consequently attaches herself to the problem.

(6) DOC: Porquesiud. nomeayuda  con la  dieta, no

meayudahaciendoalgunaactividadfisica, no meayudabajando el peso, el

medicamento no sirve de gran cosa.

Because if you don't help me with your diet, you don't help me doing some

physical activity, you don't help me losing weight, the medicine won't do much.
The physician's "fellow human voice" is also linked to her "educator voice" when
she discusses diabetes with Patient 8. The doctor softens information, employing
the diminutive to indicate that the prescription will need to be increased "a little bit
more." She comments that she does not wish to scare the patient, yet at the same
time explains the negative outcomes associated with uncontrolled diabetes.
Furthermore, in an interview with a nine-year old girl, the doctor's employs her
"educator voice" to explain how to wash hands well. The physician then clarifies
understanding by asking the girl whether she should wash her hands before or
after eating, to which the girl replies "after." When the patient realizes her mistake,
all participants laugh and the doctor once again details the importance of hand-
washing and keeping nails cut to avoid getting parasites. The doctor speaks using
age-appropriate vocabulary and humor.
Finally, reiteration is a key feature of the "educator voice" and is particularly used to
clarify dietary requirements, exercise, medications that must be taken, and the
importance of returning for a follow-up visit.
At times the three voices occur in complementary distribution, but at other times,
the Fellow Human Voice overlaps with the other two voices thereby mitigating the
message and/or strengthening the doctor-patient relationship.

3.4 Classroom Implementation of Videos

To this point, negotiation of meaning and also physi